1. Understanding Terminologies and Language within Development

In this chapter we would like to invite you to reflect with your participants about the terms that we use to describe the world and the lives of other people, looking at the implications that can arise from this.  Volunteers can have a deep sense of the inequalities that occur in society locally and globally, and we as facilitators want to strengthen the links between such inequalities and volunteers’ roles as active citizens in their home country. This can involve providing knowledge about structural inequalities and reasons for poverty that are connected with our communities at home, and also involves reflecting on our position within these structures. Our use of language is intrinsically connected with reflection on our position.
Language is shaped by our view of the world but language also shapes our view of the world. This means that the words that exist in our vocabulary (and in our heads) are formed by the reality that surrounds us. They reflect the situations and things we know. However, words are also a toolbox for our thinking and sometimes there are things that we only become aware of if there are words to describe them.   When we reflect on the words we use in describing other cultures and peoples, it tells us a lot about the history of our relations and also the current situation. It also reveals the values that are fundamental to relationships and interactions between people.
It can be very fruitful not only to interrogate the language that we use but, in doing so, to reflect with participants about what can change in our perception of the world when we change this or that term. The following is a list of common terms that are used in our line of work. We want to explore with you where they come from and how they can shape perceptions. After this, we will examine and suggest some alternative wording to use in our trainings.
Third world
Reflecting on the term ‘third world’ will lead the group on a journey back to the global power structures of the 20th century. The term ‘third world’ is a relic from the cold war between western countries (first world) and the socialist countries (second world). The world was dominated by these two major ideologies, and many economic, social and political developments were perceived through this lens. So those countries that were not part of one of the two big blocks were simply labelled as the ‘third world’. The term became popular in 1955 with the Bandung conference of 29 states that were not aligned to either the western or socialist block. At this conference, the participating states opted to called themselves the third world. The initial understanding of the term very quickly changed meaning and became a synonym for economically poor countries.
Today there is a lot of criticism about the terms first, second and third world. This centres on the fact that the numerisation itself already assigns a lower value to the third world than to the first world. Additionally, the distinction is based on only one criterion, the political system, and does not look at the varying living conditions within the countries in question. Finally, aside from the fact that this was a very simplistic definition, the political systems have subsequently changed since the terms were first articulated. With the end of the cold war, the distinctions became even more superfluous as the ‘second world’ ceased to exist. For all of these reasons, even the organisations that initially introduced the terminology have since moved on from using it.
Fourth world
Another blind spot of the term ‘third world’ was that it divided the world into three parts, which focused on states and did not take into account the cultural and social diversity that exists within these states, for example, indigenous and aboriginal minorities, as well as nomadic, and hunter-gatherer societies. Groups such as the First Nations in America  were frequently not acknowledged and ignored by both national and international laws. These groups are often referred to as the ‘fourth world’. The term was introduced by Native American writer Shuswap Chief George Manuel in the 1970s and was quickly picked up by many other publications. As the term became more popular, it gathered a variety of other meanings along the way.
Today, ‘fourth world’ can also refer to the poorest of the poor, the most underprivileged members of human society in all countries, global north and global south. As a result, the term ‘fourth world’ also takes a look at poverty that exists in societies that are, overall, considered to be economically wealthy. By including the poor in these economically wealthy countries, the term opens up discussions about the distribution of resources with society, and asks about the standards of equality we want to achieve.
Developing countries
Another approach is to distinguish between developed countries and developing countries, as these definitions are still very present in state donors’ official language. ‘Developing countries’ is a term widely used in media, publications and also by volunteers themselves. However, the term is also considered problematic by many people that are engaged in global education. This is because it implies that there are role models of development (the developed countries) and there are countries that have not yet succeeded at emulating their successes (the developing countries). The origin of these terms are the economic modernisation theories of the 1960s (e.g. by Walt Whitman Rostow), which tried to recreate the industrialisation of the 19th century in countries in Africa, Asia and Latin America. The idea was to mechanise and rationalise agriculture, thereby freeing the workforce from the fields and making it available for paid work in industrial production in the cities. This would have resulted in the creation of a middle class, driving growing consumption and creating a demand for further industrial products that would stimulate more production and more jobs. However, political attempts to put these theories into practice failed widely, and instead created food insecurity, unemployment, slums and poverty, rather than industrial revolutions.
While the origins of the distinction between ‘developed’ and ‘developing’ are to be found in economic theories, the term ‘developing country’ was and still is used to describe the so-called lack of social and political structures in certain regions and countries. This definition implies that there is a deficit for the ‘developing’ part of the world and the ‘developed’ part serves as a role model. These terms imply that development is a one-way street and the goal is to become like western countries are today. This also suggests that development has a final destination and ending point that the developed countries have already reached. It ignores the fact that development is an ongoing process with no predefined direction or final aim. To distinguish between developed and developing countries pre-defines the relationship between both, suggesting that there is always one side that should learn from the other. In this logic, there is little or no space for thinking about the many ways that developed countries may learn from developing countries, or the possibility that so-called ‘developed’ countries may have a need for development themselves.
We feel that this kind of wording does not fit our work with volunteers. In our trainings, we want to keep an open mind about the fact that there are many ways of living and working together. We want to be critical about inequalities and unsustainable development both overseas and within our own countries. So what are the alternatives?
Global South and the Global North
These are possible alternatives when referring to global regions. The Global North is generally considered to be the USA, Canada, Western Europe, Japan, and South Korea. It generally also refers to Australia and New Zealand, even though these are in the Southern Hemisphere.
The Global South refers to countries in Africa, Asia and Latin America. The term ‘global south’ is linked to postcolonial and transnational theory and the effort to articulate identities beyond ‘third world’ or ‘developing’ countries. The term emerged in the debates about post-colonialism in the 1970s. The term does not include a certain view of what development should be, nor does it compare economically poorer regions with richer regions. For all of these reasons, the term is used often also by stakeholders from the global south.
Majority World
Another approach is to use terms ‘minority world’ and ‘majority world’. Looking at the world today, it becomes clear that a huge majority of the world's economic wealth is in the hand of a tiny minority of people, mostly but not only based in the economically richer countries. Additionally, the majority of publications and scientific research are produced by a minority of people in the economically richer countries. On the other hand, the majority of the world's population, mostly but not only in economically poorer countries, have significantly less access to basic goods like food, shelter, medical treatment, education and cultural rights. The term therefore looks at inequalities in the distribution of access and resources.
Poverty

Poverty may be the word most frequently used in trainings with volunteers. The term poverty can lead to many misunderstandings and misperceptions, e.g. it could foster discrimination or pity by characterising a person, community or country as poor per se. So how to avoid speaking about poverty in such a general way? This starts with an effort to grasp poverty in its many dimensions, which can help volunteers to reflect on their own experiences of each of these dimensions, as well as locate them within a bigger, global picture.
‘Poverty isn’t a trait, it’s a life situation which depends on social and political conditions. Therefore, it’s a context-dependent phenomenon that has different faces anywhere; it connects objective living conditions with subjective valuation.’  (Nuscheler 2004, p. 144 )
Millions of people around the world are affected by poverty and millions of people would probably perceive poverty in different ways. ‘Absolute poverty’ refers to the experience of someone not having their essential basic needs met because of lack of access to the necessary resources. People living in absolute poverty live under very difficult conditions characterised by many deprivations, e.g. malnutrition, lack of access to medical care, clean drinking water, sewerage and waste disposal and shelter. Globally, the number of poor people has declined, but as the UNDP Human Development Report (Sachs 2005. p. 34) shows, inequality has increased over the past decades.
If a plight doesn’t seem to be temporary but determining the stage of life as a whole, the living condition is described as poverty, traditionally differentiating between absolute poverty and relative poverty.’ (Springer Gabler Verlag, Armut, 2013)
‘Relative poverty’ refers to a person’s limited life chances and access to resources by comparison with the general standards of the society in which they live. In Europe, this is defined as less than 60% of the average middle-income rate. Relative poverty is characterised by lack of access to good medical care and education, lack of access to social advancement, and inability to afford leisure activities. Poverty is in this context an issue of inequality, making it difficult or impossible for those who are economically disadvantaged to participate in social life. Poverty also leads to inequalities in a range of areas such as education, leisure, and healthcare, which all influence a wider experience of wellbeing.
Subjective, or ‘socio-cultural’ poverty refers to an experience of feeling socially marginalised or discriminated against. It refers to the subjective perception of an affected person and affects anyone who, because of his or her life situation, regards themselves as poor or has a permanent fear of poverty. 

Political and cultural poverty refers to an experience of marginalisation arising from exclusion from political and cultural life. Someone experiencing political and cultural poverty may not feel that they have the opportunity to claim their rights, which has an influence on political will formation.

These examples of terminology show that language use can play a big part in better understanding the global issues that we discuss with volunteers. The opportunity arising from discussing and interrogating terms that we use to describe the world is that they lead to looking at the same world from different angles. As a result, new and different questions may arise in discussions with volunteers through the training space.  
Deficit and asset language
‘But if thought corrupts language, language can also corrupt thought.’ ― George Orwell, 1984
Terminology is one thing to consider when working with volunteers; the personal attitude underlying our language is another aspect that we would like to reflect on in this chapter. We are very aware that everything is a matter of perspective. Very often, the discussion about poverty and inequality around the world and at home is framed in a deficit-based perspective: we talk about what’s missing, rather than about opportunities. While motivations for volunteering can emerge from such understandings of poverty (e.g. empathy with those that are facing difficult situations can help us to become active), our thinking should not stop there. There is an opportunity to go beyond simple solutions to perceived poverty and go more towards an approach that has confidence in the unknown, the uncertainty and complexity of development. When it comes to our engagement with volunteers, it is important to acknowledge what communities and countries are doing that is already working, and to acknowledge the short term nature of their engagement in a community that has a long term history and will continue well beyond their engagement.
Language has an impact on our emotions, and therefore on our general societal and social development. We shouldn’t compare, we should understand. We shouldn’t judge, but accept; and then we can overcome fear and grow. If we switch from deficit to asset language, we change perception; we put the positive aspects above the negatives, and therefore increase the chances of a better outcome for any situation. This does not mean that we should be wearing rose-tinted glasses and ignore reality, but if we try to look at a problem from a perspective of individual and collective strength rather than weakness, we might come up with more sustainable solutions for the problems that we face. The asset approach therefore comes along with a chance to discover new opportunities.
2. Colonialism, Complex Histories, and the Social, Political and Cultural Influences on Volunteering
This chapter looks at international volunteering in the context of colonialism and global interdependence. It also aims to raise questions for self-reflection for anyone who wants to volunteer or who has already volunteered overseas.  Throughout Europe, there are more and more people who are interested in exploring the world, other cultures, and other societies, who have the resources to do so. This has led to increasing numbers of people choosing to do it via volunteering. Thus, international volunteering has become a professional sector, sometimes a business, as well as an area of concern for social and development studies.  Although the focus of many volunteering programmes has roots in peace-building and community development, in recent years there have been trends emerging outside of this and a number of controversial issues have arisen from more commercial volunteering. Such issues around how international volunteering is framed and how it is being marketed are of concern for the international development sector in general.
Research has been published in the last decade about the positive effects international volunteering can have on the individual volunteer. The volunteering experience can help to develop a range of valuable personal skills, and also provide a good insight into issues of international development. The outcomes and impact of international volunteering on southern NGOs and communities are, however, far less researched. The research that does exist suggests that communities and organisations in the global south can have widely varied experiences of international development, from very positive to outright damaging, depending on a range of factors. We will discuss and explain all of these issues in this chapter, with the aim of identifying good practice in international volunteering programmes that can benefit the hosting community, the volunteer and the volunteers’ home community.

Neo-colonialism
Notions of colonial racism and unequal power structures between the global north and the global south are often perpetuated by the international development sector.  As Lough and Carter-Black (2015) argue, and as was discussed in Chapter One, using the terms ‘developed’ and ‘developing’ informs a view of development that represents countries in the global south as lacking in technologies, knowledge and resources, and incapable of catching up with ‘modern’ western societies without external help.
‘But it’s [colonialism’s] most important area of domination was the mental universe of the colonised, the control, through culture, of how people perceived themselves and their relationship to the world….To control a people’s culture is to control their tools of self-definition in relationship to others’. (Thiong'o 1986, p. 16)
This view of development, as well as the history of colonisation, has resulted in long-lasting, unequal power structures and what has been called a ‘colonisation of the mind’ (Thiong'o 1986, p. 16) . This conflates racially-based associations of whiteness with progress, power and higher status. These socially inherited power structures can be extended from notions of ethnicity and race to economic, geographic and political relationships when we speak about the global south and the global north.
Who benefits from international volunteering?
The benefits of international volunteering have been rethought in recent years, alongside changes in the purpose of volunteering. As international volunteering was formerly understood as bringing development to communities, those communities were defined as primary beneficiaries. In line with more recent thinking, the narrative has shifted towards the importance of intercultural learning and global education. This perspective acknowledges that benefits also arise for volunteers themselves (personal development, new competencies, broadening their minds and having their perspectives challenged), as well as for their sending communities, who can benefit from the new competencies of volunteers and learn about other cultures through their experiences.
The volunteer benefits from the process of finding and applying for an international volunteering placement, organising the administrative side of such a trip, arriving in an entirely new environment, living and working with people they have probably met for the first time, experiencing new cultures and customs and dealing with new kinds of problems mainly by themselves.  This helps them develop a large set of skills and competencies, which are unique to the volunteering experience.
Volunteering and development education
Development education can add enormous value to international volunteering, particularly short term programmes . Upon return, volunteers can act as ambassadors for the organisations they worked with and use their experiences to promote development issues in wider society. In this way, volunteering can be a learning experience for the volunteers’ home communities. However, in development education literature it is often emphasised that, depending on the training volunteers receive before, during and after their engagement, volunteering can result either in a more critical understanding of international development or in a reinforcement of the aforementioned colonial and imperialist stereotypes (Diprose 2012, Brown 2015) and “produce a ‘geography’ that perpetuates a simplistic ideal of development” (Simpson 2004, p. 682).
Unfortunately many volunteers are sent to their placements with little or no development education as part of the programme (through the training approach, the issues explored, the critical perspectives and the methodologies used). This is particularly true for commercial providers of ‘gap year’ volunteering, often referred to as volunteer tourism or voluntourism. Factors that can determine whether volunteers will engage with complex development issues during and after their placement can include: utilising a development education approach, having a structured and critical environment within the placement, and the previous education and character of the volunteer. This could also influence whether ‘third world’ stereotypes are merely confirmed (Jones 2005) or challenged. Hence, the key to a sustainable understanding of development in the context of volunteering relies on adequate training of the volunteer before, during and after their placement (Devereux 2008, Simpson 2004, Jones 2005).
Kate Simpson (2004) outlines guidelines she has termed ‘social justice pedagogy’. According to this concept, development education for international volunteers should emphasise the interconnections between countries of the global north and the global south, and challenge the notion that these are completely separate entities. Poverty and underdevelopment should be taught as a consequence of complex international social, cultural and economic power relationships rather than simply a lack of income, infrastructure or job opportunities. During volunteer training it should be emphasised that ‘the processes that allow young westerners to access the financial resources, and moral imperatives, necessary to travel and volunteer in a country in the global south, are the same as the ones that make the reverse process almost impossible. Similarly, the colonial legacy that provides a historical context and an inspiration for modern gap year projects, also carries with it issues of power’ (Simpson 2004, p.690).
International volunteering may contribute to the reproduction of power structures at the micro level, as it mainly involves white volunteers from the global north going to the global south with the intention to help. Omar Agbangba, (2018), a sociologist from Togo, argues ‘how can we talk about inclusive development if we start on unequal footing in training and opportunities for young people in the North and South?’ He argues that there is a need for reciprocity in volunteering programmes. ‘that reciprocity restores justice and fairness to young people in the South: if young westerners are to come to Africa unrestricted for volunteering, young Southerners too must have the opportunity to volunteer in the North without hindrances’.
Without this element of reciprocity in our programmes, we risk only replicating unconscious expressions of western superiority, the notion that countries in the global south are unable to develop their own capacities and hence need to be developed from the outside by western intervention. Especially when unskilled volunteers do this ‘development’, it marks these countries as inherently inferior and justifies the asymmetric power relationships between the global north and south (Perold et al, 2013). It also masks the causal relationships between widespread poverty and underdevelopment in the south and the abundance of wealth in the north.
The impact of international volunteering on local NGOs and communities
What impact does the work of northern volunteers have on the local communities they visit? Can international volunteering also be a learning experience for hosting communities? In comparison to research on the impact of international placements on volunteers, the amount of research undertaken about this topic is surprisingly little. This is partially due to the fact that the tangible impact of volunteering on communities is hard to measure as it is dispersed and often only becomes clear long after the volunteering mission has taken place.  Different surveys have reported a variety of benefits for local people working with volunteers (Lough 2014). Firstly, in terms of human capital, southern NGO staff have reported on the new skills (often ICT), new energy and enthusiasm and most importantly cross cultural experience they acquired whilst working with international volunteers (Heron 2011, Perold et al, 2013).
There are generally two types of placements: short term and long term. Short term placements are generally considered to be those of less than eight weeks. One criticism of short term placements is that often, because of the short time frame, positive outcomes are surpassed by practical problems and negative consequences for local NGOs and communities.  Furthermore, a number of wider problems for international development can be created or intensified by both short- and long-term international volunteering. These can include reproducing existing stereotypes.
International volunteers’ perceptions of hosting organisations or communities may be distorted by stereotypes that the community is poor, and that people dependent on help from outside. As such, even a basic knowledge of English teaching, or of other competencies, can be seen as sufficient for doing an important job in the community. It is easy for this perspective to be reinforced, rather than undertaking the more complex, critical task of linking prevailing conditions with the historical and current injustices of colonialism, the structures of global economy, and the impact of international aid.
While his overall evaluation of international volunteering is quite positive, Peter Devereux (2008, p.358) does acknowledge that ‘at its worst, international volunteering can be imperialist, paternalistic charity, volunteer tourism, or a self-serving quest for career and personal development on the part of well-off Westerners’ If volunteers are not sensitised to the underlying causes of poverty in the specific local circumstances of their placement, they are at risk of understanding poverty as a local phenomenon specific to the global south rather than recognising that the same mechanisms cause hardship for many people in global north: ‘Poverty becomes an issue for “out there”, which can be passively gazed upon, rather than actively interacted with’ (Simpson 2004, p. 688).
These difficult notions around international volunteering tend to reinforce themselves in wider society in the global north. Simpson (2004) explains the fact that through uninformed international volunteering, this simplistic idea of development and poverty is manifested in society, which in turn legitimises sending young unskilled labour on short term missions as means of development. Thus, a vicious cycle is created that promotes a false stereotype that global poverty is a phenomenon far away and detached from our everyday lives, while in fact, especially through ever accelerating globalisation, livelihoods across the globe are interlinked in a complex manner.
Taken to extremes, there are documented cases of how the voluntourism industry has had negative effects on local communities.  For example, Carpenter (2015) focuses on orphanage voluntourism in Cambodia. The number of mostly western, relatively rich, volunteers coming to play with children in institutional care may potentially encourage the proliferation of new orphanages and undermine Cambodian families, with parents renting their children out for a day to play with travellers for money (Stupart 2013). Studies have indicated the negative aspects of the short-term attachments of children to ever-changing volunteers, either in orphanages or in schools, noting how this can affect their behaviour. A further issue of concern is the fact that volunteers are not always screened and selected for the given work, which raises serious child protection issues, not to mention that the host organisation is often only marginally, if at all, involved in the actual volunteers’ selection (Stupart 2013).  This has become such an issue of concern that networks such as Better Volunteering, Better Care have been established with the aim of completely discouraging international volunteering in residential care centres.  In 2018, the Australian Parliament recognised orphanage trafficking as a form of modern slavery, giving formal recognition to the fact that volunteering in orphanages can contribute to child trafficking.
It’s not only programmes that work with children in orphanages that can have negative effects on local communities. Other activities fraught with ethical concerns include: building a community garden, painting a school or constructing a path. Would it not be undertaken without the participation of international volunteers, or, on the contrary, would it be executed by local artists, architects or builders who would earn money for their living?
What are the benefits?
Despite these issues, international volunteering also has many benefits for both host organisations and communities. These include the development of social capital, intercultural learning, and the acquisition of human resources at low cost. Volunteers are generally seen to be proactive and creative within the limited resources available to them. They can contribute to the strategic development of the host organisation. Another enabling condition is when communities are consulted about volunteers’ presence and the work they will be undertaking, prior to organising a placement. And, as outlined extensively in the previous sections, it is also important that volunteers are aware of their own position in global society and the broader historical, geographical and social context into which they’re entering when they start a placement. When they have a greater understanding of the potential impact and drawbacks of their activities, as well as the potential benefits, they can become more interested in the local culture and individual people they meet along their journey.
However, arguably the most significant and sustainable part of volunteering overseas is when the volunteer returns home. Once back home, they can advocate for the interests of host communities and work against the prevailing power inequalities between the global north and the global south, as well as within their own societies which are often the product of the same global forces. Therefore, international volunteering has the potential to generate an ongoing range of benefits for all stakeholders, which are most likely to be achieved when there are equal partnerships between sending organisations, hosting organisations, and the volunteers and community members involved.
